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'Undergraduate degree programs:
r. assessing the alternatives

CRncern osier flexibility anY innovation in undergraduate education, accentuated
by the wave of expressed discontent with traditional programs beginning.in the
1960's, haS brought about a variety of curricular changes, ranging in scope from
a single cOmponenrof a single course to an .entire degree program:

- This special issue of Comment is concerned with innovation of the latter
variety, focusing for emphasis upon six selected nontraditional approaches to
curriculum at. the University of Minnesota; each leading to a baccdlaureate degree.
The programs are designed to provide flexibility to students enrolled in the
University or to extend a University education to people not otherwise served.
Each involve individual student selection of work to be done for the degree.
Learning .rne hods. range from enrolling in existing courses to designing
self-directed, community -based experiences. ,

Collectively, the six programs selected for discussion here do not represent fan
overwhelming budgetary commitment, nor do they serve large numbers of Atudents
(their combined enrollment is just over 1.,400). But their value, and the of other
alternative programs, extends beyond the students enrolled to their exploration of
questions facing the deco/ and institutions involved in undergraduate education.

The kinds of students rved by these programs, the guidelines within which
they develop their. degree programs, the learning activities, evaluation methods,
and advising procedures used, and most importantly, the implications of these and

1 other programs i61-74-i&ier education in general are the subject of this issue.
These six alternate routes to the baccalaureate degree are discussed:
. The Inter-College Program of University College, which awards BA and BS

degrees for stucnt-designed, cross-college programs.
.

.

The Bachelor of Eloctod Studies program, which,offers College of Liberal Arts
students an opportunity -4 to develop programs primqrily within the college.independent of traditional graduation requirements.

Option ll of the University of Minnesota, Morris, through which liberal arts
students develop indiitidualized curricula leading to the Morris BA or BS. ..

Experimental Colldge, in which students seekil?g the University College BA or
BS take responsibility for their own education, thiough courses or selfLdirected

Study, in a community learning context.

General College's Bachelor of Applied Studies and Bachelor of General
Studies programs, offering a blend of vocational and general education. /

UnWersity,Without Walls, which awards a University College. BA or BS for
work done on or off campus through courses- or self-directed learning
experiences.-
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UC's inter-College
Program:
cross-college c ursowork

Is

t

The most season -d ot the degree prograrlis
designed to pen q rricular options to University
undergraduates, the Inter-College Progra'm of. Uni-
versity -College r4 for more than forty years
provided an aye e by which a student may-
obtain a BA or;' S degree through UC' for an
approved, self-,de igned program which combines

'coursework from two or more colleges. Staffed by
two program co rdinators, ICP has'no faoulty.and
offers no cou're s other than a UC independent
study number; II work is done with faculty and
through progr4 s of other colleges of the Univer-
sity.

The Inter.- College Program was for years the
oply program' of, and therefore synonymous with,
University Oellege. It acquired a name of its own
only in 19619 when it became necessary to dif-,
ferentate IcP.from the several experimental pro-
grams newly 'added to UC's adniinistrative re-
sponsibilities'. Establishment of UC, like thal of
General ,Coll ge, resulted from the high-level re-
view of . .mission and programs at
the onset of the Depression. On the basis of this
review, it was concluded that curricular innovation
was needeCI ,to 'meet the changing needs of a
student opulation, more aware than previously of
the word beyond the campus, more motivated by
the n d tO,,earn a Jiving, and thus more
,interes ed' in ;flexible programs through which to
pursue individual objectives. UC's founders in 1930
hoped hot only that the program would provide
alter° tives for participating, students but that its
succe s would help loosen' the thinking of other
units with regard to course requirements and
similar curricular matters.

To guard againstACP becoming or being per-
ceived as a"soft" alternative its administrators in

3
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early years set a policy of high entrance and
graduation requirements (students must complete
190 credits instead of the mare usual 180) and a
small student body. As a VIfesult, the program
developed an'uninten,ded reputation as an "honors
college."

Except for, the immediate ,pott,World War II
years, when UC ,proved particularly amenable to
the needs of re3urning veterans, the number of
students remained below 80 until 1969. Then, in
response to sharply increased demand for flexible
undergraduate programs, enrollm9nt was allowed to
grow over a two-year period to near its current
limit of 300. Helping to keep the program small
was a policy of avoiding publicity and with it, it
was hoped, students'with less-than-genuine reasons
for seeking admittance. Even today, informational
efforts are low-key and most applicants report they
have learned of ICP by word of smouth" or have
been referred by University counselor*

Students are admitted to ICP for their junior
and senior years, following at least one quarter in
another college of the University. Their ages
currently range from late teens upward through the
50's, with an average of 26. \They tend to have
quite definite ideas .about their educational needs
and how these translate into .specific courses,
ideas often based- on experiences outside the
college setting. Most often the'student is seeking
preparatidn for a-- particular careerperhaps a
better version of a job e or she already holds
or has held=for whic there is no existing
academic program! Othe may wish to pursue.
intellectual curiosity in -a mber of fields (not
necessarily related to one another),'perhaps at the
same time meeting requirements for graduate

I



school. For some, ICP offers a way to earn a
degree after changing a major from one. college to
a second which will. not accept the work from
the first.

1'

An applicant's proposed program, including a
statement of goals together with a list of courses
planned to be taken and those already completed,
must' be approved by a faculty advisor in each of
the studs 's major areas of study before being
submitted to thp ICP, admiAlons committee. The
committee, applying more flexible criteria than in
the program's early years, looks above all too a
cross-college program well suited to the student's

stated objectives. All programs involve "areas of
concentration." These are generally defined ab 30
or more credits of upper diVision work taken in
each of at least two .colleges (one of which is
usually CLA). A growing number, however,, pre
structured around a the'rne, such as environmental
studies, and involve somewhat smaller chunI45 of
work from as many as fobr. or five differpnt
colleges. Programs must include 190 credits of
work, 75 of them upper division. BA programs
must fulfil( foreign language requiremen)s and
generally include more liberal education courses
than those for the more specialized BS degree.

While the Inter-College Program is ,built on

fi
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Three students' degree programs exemplify approaches to ICP
.

Donna, 45, seeks a career working with
childreC involved with police or the coeds.
Sheshas, built a cross-college program focus-
ing on the problems of 'such children, how
they arse affeded by the family and other
institutions, and how they are dealt with by
police, courts, and other agencies. Her ICP
progrim includes 40 credits in sociology; 16
each in child psychology and. family social
science, and supporting, courses' in. criminal
Justicestudies, sodal welfare; and psychology
(lower division work in CLAf. Includet0, some
psychology and sociology). Off,Oampus,;she is
enrolled in a training prograM through Hen-
nepin .COunty Department ,of Court Services
Which includes volunteer eervice.as a proba-
tion officer and doing,Atake screening at a
juvenile center; she:Will .receive Ind/pendent
study credit based on those experiencsa.

; '

Torn, 29, became -interested in ecology *d
biology, particularly. asyboth reiate, fo wafer,
through his employment as an environmental

r

wide at Northern.:States -Power Company and -
his work An a two-year science-oriented k
General College. program. He -decided to
complete a baccalaureate program through

,.1CP, specializing in the Various aspects Of
water eystems and marine life and their
importance to mane His program .incilides

1

basic work in mathematics, chemistry; and
biology as well as 5-20 upper division, credits
each' in ecology, elitoniology, botany, and
public health:

Gail, 21, recently cocipleted the University's
two-pier program in dental hygiene and now
seeks a baccalaureite degree to enable her
to pursue career opportunities In the area of
community dental ,hygiene`' programs Her pro- .

gram involves a concentration of public health
courses to help relattedentell hygiene skills to
knowledge of community health. This concen-
tration is supported by sociology, speech, and
other courses to help her better understand
and deal with individuals and groups.
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coursework, many students also undertake large-
scale independent study projects or internships
under the supervision of University faculty, usually
to gain knowledge and experience in a career-
related area for' which no formal course is Offered.

4A student also may receive up to 45 Credits for
approved work in a vocational-technical program,
provided it is, directly 'related to the student's
degree program, under a recently approved ex-
perimental arrangement. '

Students aregranted considerable independence
in carrying out their programs. Once -accepted,
they simply register for the approved courses,
checking back with the ICP office for needed
advice or to negotiate prcigram changes. There is
no minimum credit load, and students may be
autonfatically reinstated after a period of inactivity
(one wom an recently returned to com plette g rad uation
requirements after a'254ear lapse).

Advising,under ICP's dual systeM, is done by
the "two ,program coordinators and by some 100
volunteer faculty members representing nearly all
University dEiPartments. The factilty advisors are
considered important to the program because they
are in a pogilion to be familiar with course con-
tent in their department es well as with the job
market and what constitutes appropriates career
pftparation in their field. ICP works with designat-
ed department member's rather than having the
student select an advisor from the faculty at large,
so the advisor usually is quite familiar with ICP
procedures and requirements.

ICP staff members meet from time to.time with
faculty advisors in an effort to keep communication
open between the program and the departments,
on whose cooperation ICP is virtually dependent.
Such dependenCe can be a source of tension. For
example.,.when full enrollment or budgetary restric-
tions .cause a department to close courses to all
but depaitmental majors, ICP students may be left
unable to carry out their programs.

5

Because students pursue individually-defined
objectives, there usually is little Similarity in their
programs. From time to time, ho_ Wever, increased
popularity .of a given interest area or type of
career prompts a numOer of students to develop

somewhat related programs. This has led to a
significant contribUtion of ICP to the broader
education effort at the University: the spin-off of
major program's to regular credit-granting units. For
example, majors in agricultural journalism, environ-
mental studies, and urjaan studies now offered by
other University units all are founded on the
experiences pf students who pieced together their
own programs in these areas in the "laboratory':
provided by the Intel-College Program.

. ,

An examination of files 'for the years 1945
through 1971 showed that 71 percent of the
students admitted to ICP during that time graduat-
.ed, while 29 percent left the program without a
degree. AS previously noted, students may and
often do interrupt their studies to go on "inactive"
status for a variety of reasons. Others, however,
have left the program permanently, some to transfer
into other colleges of the University, some because
they lost faith in the 'value of a college education
or their particular program,' some for personal
reasons such as family responsibilities or financial
difficulties.
4_ A 1972 survey attempted to evaluate ICP's
effectiveness in helping students fulfill their oc-

- cupational and educational objectives. Question-
naires were sent to ,the 925 people who had
graduated from ICP from 1945 through winter,
1972. Survey results have b en interpreted by ICP
staff to indicate that mo students enter the
program with clearly deft ed objectives which
remain- relatively stable, and that students seem to
be given both enough freedom and enough infor-
mation to be able to plan their programs well.
Half the responding graduates felt their ICP
programs were more valuable In obt ning their
first jobs than a traditional degree pro ram would
have been', only five percent b lieve them less
valuable. A similar response was given regard g

value of students' ICP programs to the work t ey
were currently doing. Students who entered g a-
duate ..school, particularly in recent years, were
even more positive about the value of their ICP
programs. Three-fourths of those graduating since
1969 .and 54 percent ,of those from 1945 through
1968Yfelt their. programs were more valuable than
a traditional degree in gaining admittance; fewer
than one percent rated them less valuable.

4
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Bachelor of
Elected-Studies:
CLA experiment

The Bachelor of Elected Studies is an ex-
perimental program which allows participating Col-
lege of Liberal Arts students the freedom to
develop their own dogree programs, and seeks to
learn what happerfs when they do so. Students
may put together any program of liberal arts
courses and up to .30 credits of coursework not
normally , applied to a liberal degree. They
need not obtain approval of heir programs,
although they are encouraged to consult with staff
Advisors as well as faculty advisors from their
areas of interest. Encouraged but not required to
consider the Council on Liberal Education distribu-
tiontion they may use BES to develop
programs which are concentrated 'or widely dis-
tributed; most choose the latter.

The BES program, which accepted its hitt
students in winter quarter, 1972, was designed by
the CLA curriculum committee as one of several
CLA programs aimed at increasing student re-

sponsibility for their own educational experience.
Its objectives: "to provide opportunity for students
to plan educational experiences on their own
responsibility, under appropriate guidance; to let
them (and the College) test their often-expressed
belief that they are mature individuals' who can
determine themselves what is most profitablo 'for
them; and to expand further the College's program
of experiment in educational patterns designed for
indivinat as opposed to mass needs."

Admissions standards specify that ntering stut
dents be CLA freshmen Snd sopho res in, good
standing, although exceptions have been made to
admit upper division students as well. Five hundred
students may be admitted annually. When applica-
tions exceed- openings, as they did in the first

6
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/round by some '350; selection is by lot. However,
applications no'w have leveled off just above the
number of opdnings, with the effect that virtually
any lower division CLA student in good standing
who wishes ,to get into "the program may do So.
Current enrollment stands at 802.

Many students who elect the program teem to
it into one of two groupings, say BES advisors.

The first is ste0ents who see in BES their ideal
of a lib9ral arts education, namely an opportunity
to s reUd coursework over a variety of interest
area d to delve.into new fields. The second is
studs is who have developed very specific educa-
tional and/or career goals which they cannot
achiev through.existing programs or under tradi-
tional distribution requirements. The program is
attractive to some older students, as well as to
some who simply like the feeling of independence
that comes with not having to seek apprdval of
course selections.

Educational goals and expectations pf entering
BES students have been assessed through a
questionnaire submitted along with their application.
Ninaly-one percent of the initial group agreed that
"My main. interest in BES ,is that it alloyvs me
complete freedom to choose my courses." Other
attractions were listed as lack of distribution
requirements, diversity, and the fact that the
student does not have to declare a major. Based
on their responses, BES students apparently place
high "value on creativity, self-understanding, and
knowledge for its own sake; are concerned with
human and societal problems, and feel that
learning is neither maximized by,such traditions as
the classroom Setting and distribution requirements
nor adequately measured by the grading system.

5
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To vidiat extent the hare these cha'racteristics
with other CLA studen , however, is not yet known.

As a follow-up to the initial questionnaire, BES-
students 'haPe been surveyed ;about two quarters
into the program to determine row they view.their
progress:in terms of theil;goals and expectations,'
and how satisfied they age with various aspects of
BES. Results are used along with (Abell information
gathered by the staff in developing and evaluating
BES office services lo students. The follow-up

A.

survey- of. the initial group of BES stydentd
revealed a positive attitude toward both the
program and the .staff, coupled with some. con-
structive suggeStions. Sixty-nine percent disagreed
with the statement, "I am disappointed with what

"the 8ES program has done for me." Only two
perCentagreed; the-rest were neutral. Sixty-seven
percent said they had more positive feelings about
college having been in BES. Many, however,
wondered how thel degree would be viewed by
other schools or by employers, and expressed

BgS: flexibility, student responsibility, personal attention. cited

Art, 29his a BES freshman, recently released
from 'prison after nine years. He values BES
for the freedom and latitude it gives film after
being "overly regulated tor';too ;long." At the
same time, he bays, BES staff, has given him
considerable assistance becoming acclimat-
*ad to the University and in. learning 'to look
upon his age, preirious lifestile, and educa-
tional background not as barriers but, as
useful experiences upon whiCh to build.
Currently exploring a. numberl of interest
areas, he is at the pima ' time. seeking
informatioil about opportunitleb in various
employment fields. The flexibility et BES will.
allow ehirni to develop as he goes along a
program Maximizing both interest and oppor-
tunity, and qualifying him, he. says,. for the
employment that will prevent his return to
prison. -

.

Richard* 21, hopes to enter medical school:
he hah _taken the reqUired couises, has
fulfilled CLA course distribution recittirenients,
and, by the lime.. he has completed his
coursework, will also have met ,therequIre,
ments for a major in physiology. Nevertheless,
tide has chosen to remain in the BES program
because "it represents, my wide range of
interests moreAccurately." Once concerned
libolit the degriziefs acceptance by -medical
schoOl personnel; he has been assured; hat it
Will be considered without 'bias. He briefly.
mdiored in biology, the advantages kping

.

abundance or "interesting seminars" and abli-
Ity to preregisler in. biology. courses. However,
he felt the program was too ,narrOw to meet
his interests. (he also wanted to take a
number of non-science 'courses) and would be
largely repeated in medical" school. He sayi
BES has allowed him to pursue short-and
long-term initiatives, to be responsible for his
own educatiok and to get . personal .attentio
from program advisors.
1

h.

Ellen* 21, transferred to the University es,a
pre-nursing-student* then Oecaine; ecid d
about a. major and applied tOie:"Eip Wh re.'

education. To her previous course
she has develeped'.abrriatily7lias

incidentally,; fulfills CLA :000
Manta) She added,:iiaht,intriid
as as 'concentrations
language; and Chicano ntudi
Join V.ISTIVand-,eventaak
aChOOtibut ha& avoided .etspaCificiareer
planS.Sho4eels the' BE prOgraFt,4klicwsher

: to ber.COaCeined ,Eibo Peraehat. 3itoWth, to
learn about, .7cleCisio niaking;J;iiitt"30 take'
r6SponsibilitfOr :f344,4tiOn. Ellen
values the s nsa,Vtrotidom and tha
.Personal attontio ItOM,:iadviisOrs* and ,has
involved herself itte,offiera*.the program
by participitin LiplitkitkitMing,aosslOns often ,,

ed-by the sta)NO10044100.',her time' on
BES noWsle er ,s.antriiiO'rking on the BES`'
blerical Oaf

/
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desire for more infprmation on employment proF-1
pacts or on graduate and professional schdbl
possibilities.

programs, cif the fi st grAnalysis
ES studentsffor their firsts -two qua rs .),n' the

.program Seernel to indicateithaf they take' social
science and'tumanities, curses mo often than
science and mathematiC ..courses he 19ES stu-
dents most frequently t. bk courses In sociology,
history, English;psychpfogy, Political 'science, and
humanities, in that order.

This orientatidn in course selection was reflect-
e.c in responses' -to a section of the 5°116w-up
questionnaire in which- 16 areas ,were listed and
students were asked to indicate those in Which
they felt they had acquired some knowledge and
skill (without specifying' whether ttfore or since
entering BES.) Eighty-three percenfOelt they knew
something about the behavior of individuals, 79
percent about the ,1;ithavior of 'social groups, 70
percent about cultkpi differences. At the other end
of The scale, only, 26 percent indicated knowledge
of mathematical., 'relationships, 31 percent philo-
sophic achieverrientd, and 31 percent philosophic
methods of in airy. .

This atternPt to learn how students themselves
estimate aid dimensions of their education is a.
first step, ,perhap% toward resolving what Miriam
Kragnestl, who heads the program's staff of three
part-time advisors, terms "a 'perceptual prob-
lemthe student's judgment of what he or she
knows ,versus the college's judgment." She con-

- tinued, "When students have taken -a program of
specified courses( we may assume they know
Ceirtarn things we- think they need to know in a
given area."' Finding out what happens when they
bonot follow such a program, of course, is the
point of the BES expisciment. It provides, for
example, an opportunity to study the educational
effects; of fulfilling or not fulfilling the various,
distribution requirements, since many students do
plan programs -without, say, fore brr language or
science courses. Although motivation is not a
factorin admissions, Kragness believes optimistical-
ly that the majority of students seem to be using
BES not merely to evade such requirements but,to"
take specific courses they otherwise could not,.

Kragness Interprets findings of another BES
study to indicate that simply -going -through the
process of thinking about educational alternatives"
and choosing an option may have a beneficial
effecton students' acadern0 performance. Sampling

8 7

the academic records of the initial group of 850
BES applicants/,(from which the '500' admitted
students were chosen by lot), it was found that
the grade point average of both those who were
admitted to the program and those who were not
tended to improve chiring the two quarters follow-
ing their application (and acceptance or non-
acceptance). Since the study covered only that
two-quarter period, the stability bf the rise is not
currently, kneftvn, but Kragness theorizes that the
insight gained from thinkirlg about educational
goals and alternative ways of . attaining thema
process much more likely to be undertaken when
the student has access to such alternatives
enables or motivates the studpnt to do better.

In addition to earning better grades following'
their admittance to the program than prior to
entering it, BES students seem . on' the basis of
preliminankeviden e to take fewer courses on the
,pass-no redord s stem and to have fewer in-
completes and w hdrawais than non-BES CLA
students.

Guebtionnaires have also been given to the 138
students who have dropped out of OES (out of
1,539 admissions), asking their reasons for leaving,
their immediate _plans, and their oi3inions of the
program. Sixty percent of those-leaving BES have
gone after another University' degree, 37 percent in
a college other than CLA. Forty-four percent have.
declared a major, while others are now in
programs such as University College's Inter-College
Program4which do- not require a major. Some
former BES students have left school altogether for
personal reasons such as finances or a move from
the area. A few have left out of dissatisfaction
with college iteelf. As Kragness explains, "BES
doesn't change the course materials or structure.
Statients are still on a credit basis which means
grading and the rest. If they don't like that, BES r.
Is not going to solve anything for them."

Staff Members are continuing to measure at-
titudes and monitor scholastic performance of BES
students. In addition, they plan to learn more-
during the comPig year about comparable programs
at other institutions, and are beginning a followup
of the 104 students who have gr duated to date
to see how well the degree has s rved them and
how it has been accepted by pros ctive schools j
or employers. '(Advisors believer that most of the
.graduates are. now in professional or graduate
schools or employed.) Three professional schools
have told BES advisors that the degree is an
(See BES, back page)



Morris',Opttion II:
liberal arts alternative

Liberal :arts students at the University of
Minnesota, Morris, have the opportunity to break
away from a standard curriculum in fspor of an
individualized degree program under a piari known
as Option II, which admitted its first students' in
fall, 1971. ,

The option grew` out of an effort by tha
college's curriculum committee to develop a profi
gram embodying some of the flexibility beinO
called for in various proposals by both faculty and
students. Its aims, according to AcadeMic Dean
Gordon Bopp, ards.to prRyide more options to
individu students who may have unique eduCation:'
al back rounds or interests, to provide the college,
some' information about its students through their
use or non-use of the option, and to stimulate
flexibility in the regular offerings of the college.

Students may enter Option II after' one quarter
as freshmen, or at any time during their-coil:9gs
careers provided there remains enough time pro
erly to develbp' and co {Mete a program prior to
graduation. Because s flexible entrance ar-
rangement, Bopp estimates that five to ten percent
of the college's :1,500 liberal arts students are
proceeding under Option li guidelines intending to
enter the program, even though only six are now
formally registered.

Those students who proceed, formally pr inform-
ally, as Option II students tend to be independent.
learners, fairly good achievers, creative, and critical
of the classroom 'approach, Bopp said; they often
have already been exposed to a variety of non-
traditional eduCational activities. The program allows

tto students tobuild majors or areas of concentration
6 which are not regularly offered as such by the

college, and therefore is attractive to students With
clearcut, perhaps somewhat 'unusual, career goals

.

L.

and e ducational objectives.' Most students who
*formally register in Option II, are oriented toward
the study of .human 'relations; their programs are
in such areas as psychology, social welfare, human
sexuality, human relations, and women's studies.

A student wishing to apply to Option II reports
to the college's director of student counseling
services,,who assists in the selectionf a faculty
advisor from the student's major fiel or area of
concentration for help in designing a program. If
the program is to be interdisciplinary, an advisory
committee is chosen which includes one faculty
member from each discipline involved.

In consultation With' the advisor or advisdry
committee, the student develops a comprehensive
plan builtarourtd a major or area of concentration
and designed to- fulfill his or her curriculum ob-
jectives. The student then writes up a surnmary, of

,the plan; which includes a statement of purposes
and objectives as they relate to ..a liberal arts
education, a title for the major or area of .

concentration, a list of courses and other ex-
periences directly related to the major or area of
concentration, and a list of other courses and
expeNtinttes which fill out the program. The
program, which must total 180 credits of work, 75
of them upper division, must be approved by the
advisor or advisory committee and forwarded to
the Option II programs committee. That committee,
which consists of the academic ie5h, records
supervisor, and a division chairperson, reviews
programs giving pgticular attention to fulfillment of
thealITUniversity policy on liberal edlitation. .

Option II students tend to tW? a large
percentage (up to one-fifth) of their e6ursework as
directed study, and more than half of the take

.
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Morris Option II students prepare for careff7s, §raduate school
.1`

Rbbbie, 21, had completed a pOlitical science
major in his junior year and was proceeding
with a second major in economics, when he
realized he was interested in taking far more
businesli courses than would count toward the'
economics major. He briefly considered trans-
ferring to a college offering a more integrat-
ed business/economics program,' but chose
instead to seek'an Option II major in business
economics. He has taken not only all. of the
prescribed courses for an economics major,
but has added a business specialliation,
-taking all of the business courses offered at
Morris and two evening mos .as well; he
feels his Option II major ides recognition
of -that work'. To his regular major in political
science and his Option II major in business
economics he has added general education
courses which fulfill the liberal education
requirements.' He ,has also been active in
campus geiernment, in his fraternity, and as
an undergraduate teaching assistant.,

. graduation,. he -Will seek a career in business
management

Jeff, 21, is pursuing an Option II major in
_ child development, which he says "will ems`

brace the development of the child from both
sychological aq.d sociological viewpoints,
hile placing it in an educational context.",

V 1 0

9

Thep grain,
,

Which it has planned along
with traditional. ejor In psy9fielogy as
preparation for grad ate work! In child psy-

chtfycho

education and sociology, as .well i! as
, includes elevant courSeir in elemen-

selected chpdirelated psychology courses. His
piegram include field experiences' under the
assistance of ff, professional psychologist as
Well as superyped tutoring experienceatart
f his oilmen ary education program.

Peggy, 20; seeks to develop the knowledge
and skills required of a trecondary school
teacher'41 history and other social,sciences.
She :plans two Option II majors, one in
hist° and the other in the social sciences.
Hera 4 history major will actually follow the
traditional requirements, While her self-
defiigned social sciences major will consist of
atieast 00 /Combined credits in anthropology; I

'.economics, political science, psychology, so-
otology, and history. (credits in addition to

'these taken for the regular major). Her
program 'includes Interdisciplinary directed
study, enabling-her to compare the problems
and methodologies of the different social
sciences. She will also fulfill the secondary
education requirements of the college as well
as liberal education requirantlints.

0"



4

cc

part in, off-cainpus learning experiences end in-
ternships. Most students are p rsuing interdisciplin-
ary programa and therefore ,egistep for an inter-
disciplinary directed study uence offered by the
college- as a vehicle f earning credit for off-
campus experiences. ther alternatives( are to
register under the University College independent
study numberbr to do discipline-oriented directed
study. In each case the student reports to'. a
faculty advisor r project consi4Itant who has final
responsibility for luation of the student% work;
the student may of course be directly supervised
on the (Project byto other- faculty or canmunity
experts, who also contribute to the evaluation:

Experience with' Option II will help Morris
faculty and administrators measure and evaluate
thp attractiveness of flexible programs to their
students and potential students. "We are asking
whether less structured programs can serve the
needs of society, whether .we really are offering
an alternative with a long-range usefulness -or
merely demonstrating our willingness to respond to
a small group, who ask for a way to learn in
their own personal style," Bopp said. "The proof
rests with whether a significant number of students
go into the program and emerge ae valuable
members ofisociety." T o d ikcover that, the college
will conduct followup.studiee of program, graduates
once there is a sufficient' number; to date, 17
students have graduated_from Option II.

Although there has not been sufficient ex-
perience 'with Option II to,draw general conclu-
sions. Bopp said it is obvious that students are
not flocking to the program in. the numbers
anticipated. He supgested thiemay be due to the
growing concern of undergraduates withrSreparation
for a career. Programs such' as.Option II, with a
primary emphasis on educational valdes, may be
viewed by -many students as "risky," in that

e

J -'1 -

Aetudents may svapect they will have a harder time
getting a job' viith such a degree. Those students
who do enroll, he said, would appear to be 'more
interested in educational values than occupational '

.consideeations, and thus less Concerned about any
such "risk." +

.

Bopp said the small number of students
formally register d is in alp administrative' sense 9
blessing. Facul

I(
ardbeing asked to devote lime,.

-*rover and above. their regular. duties to, workk
i individually with studrs in.planming programs and

carVing out projects,lre programs cdmmittee must
.review and evaluate proposed student programs,
credit must be assessed !or off-campus ex-
peoiences, and so on; all are time-consuming.

Morris faculty members tend 1o' view the
program with mixed feelings, according to Bopp, (.,

with social science faculty members most generous
in their pride, "hard" science faculty most
resistant, and humanities faculty taking a position
somewhere between. the program was apprOved by

. an overwherMing 85 percent vote, and faculty have
been very cooperative. in wprkJng on a one-toeone
basis with *students and helping to assure -that
Option II can .prove to be a solid . learnidg
experience for those involved.

The greatest valup of the Option II program
may prove to be in iridticing a sense, of
introspection and' inquiry among faculty and ad-
ministrators, prompting -them to evaluate and im-
prove the college's regular offelings. Bopp said.
They may well ixason that if students are seeking
nontraditional options, there must be a cause, and .:./,
there must be changes that can be made, he , 47

'said, adding that what is called a "traditionaldicourse can of course be mada Very excit
learming experience. And if opte,ions,are avajble.
to students, he Said, faculty members may see it
9r being in their best interests to make tOr own ?f7a

courses more exciting and thus more attractive.
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Exper mental'
Colle e-
a ledrnin environment

\L .,
EstabliSh daby the University College in 1970,

Experiments College is an effort to provide an
$ enyirdnrnerit ifi which- stude.nts can learn to develop

clthe own 'e ucational objectives and to definq and
Act their own learning experiences, and todo

so on the
which eve
equal yoice

While
establishm

axis of community decision-making in
.student and- staff member/-has an

number of factors contributed to the
nt'of Experimental College, much of'the

impetus sprang from the same d ssatisfaction with
national.ditrections and educational processes that
was manifested in the campus, strikes following the,

e U.S. invasion ot Cambodia in spring of 1970.'A
proposal 'ideveloped at that time by a group ,of
students Ind facility received University approval as'

one--year pilot. Officially 'termed Experiment
Number ,Cpne, it was placed administratively under
UniversiV College. (The University Senate had just
extended' UC.s' mandate, making that unit the
umbreliltfor experrmental programs of a collegiate
magnitude.)

raced with the task of implementing the
proposal beginning in fall quarter, .1970, the
original Students and. staff sobn found they had at
least as many different interPretations of EC's
goals and objectives. The, early stages of opera *on

ikware characterized by considerable turmoil,eou of
which guiding principles gradually emerged, and
structures, however flexible, took shape. E was.
approVed for a second pilot year and 'them'
extendeon an experimental bas,i through spring, ''",-

1980...with authority to grant BA 'and BS degrees
through UC. As with other University. experiniental
programS, it has no tenured faculty and. no
Permanence. It is dependent on the resources of
an established unit, and at the tend of its desig-

'OM

I

12 11

nated term, it must_ win' standing as. a regular
Universityprogram: find sponsorship to continue in.

altered format, or cease to*exist.

Much of the development of EC has been an
attempt to identify and counter what participarits
perceive as the failures of 'traditional educatioR,
specifically at the tpiversity, and of the larger
eociety. Activities arid' decisions have been pre-
dicated on 9. set of values among which ape:
freedom, innovation, and non-competitiveness in the
learning process; the student's responsibility for his
or her. own education and the evaluation of that
education; mutual support; flekibility; and integra-
tion of the educational experience into other
experiences..

'Stp.dents drawn to EC tend to be of average
or above average 'ability but "turned off" by what
they see as the bureaucracy, rigidity, and imper-
sonality of traditional education. Most are. in their
early 20r's and have -some college experience,
although as EC becomes more established it
attracts more first -time college students. Relatively
few.have specifically-defined educational objectives
on entering 4C; by far the larger number use the
college. to explore interests and define goals ,as
they progress. When asked to outlfne .academic
interests for the' admissions committee, most list
severat;- among the most popular are the ,arts,
psychology, women's studies, and education.

The admissions committee seeks' Students it
believes will thrive irc the EC atmosphere' by
stressing certain criteria: a cornmitment to ex-
perimental°education `and serious consideration of
the edueational prbcess; knowledgevof the aca-
demic requirements, governance procesSes, and
(To page 15)
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alternativeSix-U 0. M alternative undergra
r

Program Be an Description , 'Description Faculty/Advising

.

Inter-College
Program
(University College) .

Fall,
1930

- .

)- .
. .

Students design their'own bachelor's degree
prograniS, combining coursework from offeringsof
two or more cplleges of the University without
being bound by traditional requirements.
. s. .

.

Staff advising by two
IC.P program coordinators.
Faculty advising by
designated member of each
University department.

..

Bachelor of -
Elected Studies
(Co'llage of.Liberal Arts)

Winter,
1972

)1.
.CLA studentS create degree programs
indepsndent atraditional cour=se requirements.
BES students may take any liberal arts course
and up to 30 credits of non-liberal arts wo,5.k.

.

Three part-time staff
. advisors. Faculty members

serve as advisors
by informal arrangement.

,

_Option II
(University of
Minnesota, Morris)

.

.

Fall,
1971

, .

.

Morris liberal arts students develop
individualized curricula, taking courses from

`." various:departmentS and doing independent
- .learning projects dl"- or off-campus.

Student seledis faculty
. i

advisor(s) in'Otroseo-
,.,

field(s) of study.
Off-campus'exPerts may
supervise projects.

a
. -

Experimental
1

College
University College)

.
Fall,
1970

,.r

. , .. .

- ,

.Studehts develop and pursue"educational
objectives in a community learning environment.) ,

Learningactivities maY include EC or regular
U courses, speCial projects, community or work
experience, participation' in EC governance.

Continuing' and "short-term"
..

staff hired from dorbibunity
and 'regular U faculty
to teach, advise, and
consult on projects.'

Bachelor of
Applied Studies,
General Studies

.
(General College) f

. .

Fall,
1970

....

-Students combine vocational and general
education in self-designed programs which Involve
courses takerrat GC and at vocational-technical
and other institutions, plus independent
projects and supervised work experience.

-
.

.

Regular GC faculty and
advisors. Community
experts and faculty members
work together to monitor
off-campus projects.

. 1

University
Without Walls

:(University College)

.

Summer,
1971 '

' . __

N

Students discouraged from attending college
by time, distance, and ether barriprs are able
to earn credit for work done off-campus
through self-directed learning projects ry

and community or work experience..

Seven staff "fabilitators."
Regular U faculty and
community experts
consult on individual projects.

.

.
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edegre *programs at a vl ance
rance
uirements

Degree
Req\uirements

Degrees
Awarded

Enrolled
Winter, '74

Graduates
to Jan, '74

For intormatioct

.

er division Standing, A

prior quarter at U.
)ram must be approved.

190 credits (75 upper diy.);
area(s) of concentration.

BA,
BS

1741

- ,

1,495d
1

.
. .

University College office;
1.05 Walter Library' (Mpls);
(612) 373-4638 ., .

-1-0. .

.

freshman or sophomore
ood standing (some
ars admitted). No
gam approval required.

.

180Credits (75 upper div.).

.

BES
.

802 104.

.

"

.

Miriam Kragness, advisor;
BES office;
49 Johnston Hall (Mpls);
(612) 376-7467,

Ne
titled any time after' .
quarter at U, if time
ains to complete program.
yam must be approved.

.

180 credits (75 upper div.);
major er area of
concentration; liberal
education requirements.

. .

BA,
BS

6b 17 -
.

i

Gordon Bopp, academic dean;
University of Minnesota,

Morris;
(612) 589-3215

1 .

bpendent on scholastic --/
ding. Commitment to
srimental education,e
Is of EC sought.. , .

,
Two years
development of retponsibility
for own education, as . ,

defined by EC graduation
criteria and judged
by graduation committee.

BA,
BS

75

1

,U

22

/

:

. ,
Elaine Joldersma, adMinistrator;
ExPerimentaiollege office;
1507 University Ave. S.E.

(Mpls);
(612) 373-9702 .

-

ablate in Arts degree
quivalent. Outline
rogram is submitted with
licatibn, along with
ence of ability.

.-
.

180 credits or equivalent;
liberal education i

distribution requirements;.
area of concentration;
graduation project.,

.

BAS,
BGS

.

153e
1: e

) 79

.

Coordinator of advising for
baccalaureate programs;

10 Nicholson Hall (Mpls);
(612) 373-4400

dependent on scholastic
ding. Sample project
mai submitted as
ence of ability to
pt own learning activities.

'Mastery of learning skills ..-
as defined in graduation ;
requirements and judged
by graduation committees

r.-

BA,
BS

154

,

,

.

t
, 24

.
.

UWW office;
331 Nolte Center (Mpls);
(612) 373/-3919

. .,

oplus 59 following programs through Extension Division.
bpius 100-150 following program informally, with plans to enroll.

cplus 50 following programs through Extension Division.
dl ,235 documenfed 1945-73; 260 estimated 1930-44.--'

)1.4
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Dance, art, creative writing figure

Sue, 21, is beginning -her second year at EC,
where she concentrates on dance: Last year
slip took EC classes in modern dance as
well as drawing; this year she cOntinues to
study dance and is takin* private art lessons
outside EC. She has also danced with an
area company, taken part in an intnsivd
residency held el the University by a visiting
company, taken part in two PerfOrinances (one
of which 'she helped organize), and shown
some of her art work. Her participation in
building EC structures included helping initiate
various projects last year, including a ,dance
workshop, a danDe performance, and a course
on women in the visual arts. This year she
serves on the staff hiring committee and will
teach a beginning dance. class. Planning to
graduate in spring, 1975, she intends' before
then to choreograph several pieCee, possibly
involving EC students in developing sets,
lighting, and music, and to again .show her
art work. Her graduation project Is likely to,
include a mixture of art and dance. A.. CLA
student for one quarter, she had, dropped out
of , school for a short time before entering
EC. 'She says the group suPport and feed-
Irk available at, EC have been especially
helpful to her as a dancer jam!. that the
dance group, one of the strongest groups at
EC, has created an exciting environment in
which to work.

Kathee, 24, has been with EC since the
beginning, trahsferring from CLA where she
was a freshman uneasy with the traditional
structures. She desdribes her EC education as
beginning with a process of exploration,
gradually focusing to selected general and
then specific areas. She began with a year of.
courses in many fields, then spent two yearn
in at (mostly drawing) courses, and this year
has fOrmalized into an academic program her
ongoing interests in women's studies and
coMmunity work as it relates to women. Most
of her work has been done ,through EC

in EC students' activities

structures, particularly student-initiated class-
es and continuing involvement in governance,
although she has "dropped in" on some CLA
classes and is currently working with an .

off-campus women's group to organize and
conduct a women's school. She would like to
pursue her Women's studies/community or-
ganizinginterests in graduate school, if she

, can find one flexible enough to allow such a
program. Kathee says EC has taught her
above all to be an active, participant in the
educational process rather than a passive
recipient, a lesson he says has carried over
into other aspects of her life. I

Jim, 24, .is building an EC program around
his interest in creative writing. He joined EC
in spring, 1972, e'ftei dropping in and out di
the University several times over the previous
'lour yeari and having tried out Other Univer,-
sity alternative Orogiams. His first two quar-
ters in EC were spent ;tking CIA courses
dealing with poetry and creative writing. He
gradually began to- spend more time at EC,
and with the development of a writer's
wcirkshop there, began devoting most of his
energy to that group, which has continued
with" and without resource persons and in a
vprietrof formats. He also his taken some
other EC .classes and is now involved in a
Jung study group and a men's, discussion
group, each of which is being developed
cooperatively by its participants. Thinking of
graduating in fall, .1974, her bays he has a lot
more work to ,do first; 'his idea for a
graduation project is to develop a portfolio Of
Work and Visit poets broinut the country to
discuss the work with them. He participated
last year on the EC budget committee and',
this year, as' o student intern, has duties with
the academic committee which is charged
with interpreting and implementing various
provisions of the college's newly revised
constitution.

15
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resources available at ,EC; awareness of other
alternatives at the University and elsewhere; and
an understandifig of and willingness to undertake
the kind of participation expected of EC students
in academic, college community, and' governance'
activities.

With a winter quarter enrollment of 75 studerits,,
Ed is staffed by two administrators and six full-
or half-time faculty members, all of whom are
drawn from the community although in the, past
some have been regular University facility mem-
bers. EC also hires "short-termv staff to teach
specific classes or consult with students on
particular projects. Four regular University faculty
members are currently serving in that capacity.

Students-at eC may selept courses offered by
EC or other units of the ,V6iversity .(usually CL'A),
initiate EC courses, or take part in group or
individual-projects. Twenty-five courses were offered
by EC during 1972-73, of which 15 were initiated
and taught by, faculty, and 10 initiated by students

,and taught by students, faculty, or outside re-
sourw people. Among the mgst popular of the..
year's courses were humanistic 'psychology, dance,
life dr4wing, women's studies, and images of the
self. Courses offered this year include those on
'China, Jung, women's studies, communities in
Ameripa, psychology of the streets, video, photog-
raphy, voice, andidance. .. , -

EC is host .to a number of "facilitated learning
projeCtf," which have deyeloped out of the work
of individuals, and though which students or staff
"facilitate"the learning of other students. Current
and past ppjects include: research and production
of a radio program prese ) ting news of. interest to
women; a writers' semina ; produbtion of a dbcu-
mentary film about EC; genetics research; compila-
tion of information-about alternative education; and
an. elementary education task force. Alive' and
Trucking Theater Company, which has gained
some local reCogriition particularly for its politicaily-
oriented productions, also is an outgrowth. of EC
student efforts. .

Studgnts also work on projects of their own
design, ,hi.ch may involve reading,' research, writ-
ing, artistic achievement; or other activities. In.-
Volveffhent in the woi3rk of poipmUnity agencies or
in the governance of EC itself forms a substantial
part of the iearvN process for many. .4,

Particlpaticin in various learning activities was
measured during, spring quarter, 1973. Of the 77
students then registered, 40 were taking an
average of 2.7 EC courses. At the 'same time, 19

students were enrolled in,one or more courses in
26 different departments of the University.

According to a review of 56 student files in
springs, 1973, three-forths of the students studied
had taken EC or regular University courses at
some time during thein EC career, and .a third of
those -had jj made obursework their sole form of
learning experience. One-fourth of the students
whose files were reviewed had taken neither EC
nor University courses, fobusing instead on in-
dividual or group learning projects. As for where
their work was done, Most students had participat-
ed in at least some EC-sponsored classes pr
projects,- but, 13 'percent did their work entirely
outside the college. The latter either had taken
courses from various University departments or had

4worked entirely on self-directed projects.

'Eat student is expected to outline planned
learning activities at the beginning of each. quarter
and to specify how these activities will be
evaluated. Given EC's emphasis on self-development
in the learning process, most evaluation is less
concerned with content than with the student's
ability to select and carry out projects, and
through them to fulfill broader educational ob -'
jectives. This sort of evaluation is usually ac-

cortIplished in the conte of the college seminar,
a unit ,made up of approximately six. or eight
students' and kstaff, often organized around a
partiOular interest area, which meets weekly and in
which participation is complsory. Evaluation of the
content' of an experience may be sought from EC

' or other University faculty? or other person's
considered expert in a particular field.

The college seminar plays a central role in EC.
Created aba forum for evaluation and sharing of
learning experiences, it has also become the, basic
political unit of t e college, frorri which repre-
sentatives are ecte to report decisions to and
from the iolleg asse ly. Eais governed-by an
elected`stUdent- ff a sembly, experimenting
with other forms uding gol.Wrnrhent. 'by con-

. , senbus; specific tasks.are carried out by a number
of committees. Participation in governance is re-
quired of each student on ttie premise that it
helps get the necessary work done "and also
brings people ( parficularly new students) together

. and teaches them tO think critically, set goali, and
follow through on decisions.

In keeping with EC's focus -on th student's.
responsibility for his or her own education,qt is
the student writ determines when to initiate the

15
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graduation-process, which-takes a minimum of six
months to complete. The ,student undertakes arr
approverAgraduation project invol ing at least. two
quarters of work, and develop a graduation
contract outlining peat worI in i ence of.fulfill-
ment of graduation criteria, to be evaluated by a
committee consisting of students, staff, -regular
University facility, and coetithunity experts.

Many students feel the EC graduation require-
ments to be Ouch more rigorous ttian'those in
other colleges: students, who in order to gradUate
must spend at least two years in residence at EC,
are expected to develop a program involving
breadth of study and an attempt to integrate the
various fields involved, investigate in depth at least
one area through study and praxis, be able to
reason and discourse critically and analytically, be
original or creathie in their wbrk, have a cross-
cultural experience; fulfill in spirit the CLE dis-
tribution requirements, share their work with other
members of EC,. teach someone something, par-
ticipate in evaluation Of their own .and others'
work, participate in the evolution of EC structures,
and make their studies accountable to the social
conditions within which they live.

If gratuation requirements are found to be
demanding: even more difficult, for many students
is -.the very first task they face on entering EC:
that of assuming responsibility for their own
education. Without either the structured 'learning
experiences or the external motivators to which
they have become accustomed,. students may ex-
perience trying. times while learning to discover
and define their own goals and look inward for
motivation. The internal struggle may result in a
`Period of apparent inactivity; once resolved, it
often produces a strongly self-directed learner.

Helping students through this process, while
taking care not to impose structure or direction
upon them, is considered an important function of
EC. A number of factors, some of them structures
developed specifically for the purpose, ay help,15?)
such as advisingon a one-to-one sts with a
staff member, participation in the college seminar
and in governance tasks, and interaction with
students and staff engaged in .a variety of learning
activities.

Students may choose to be inactive for a
quarter or two without penalfi and many do, for
reasons which range feem mulling over goals to
exploring .individual interests to earning needed
money. Those who fail to carry out learning
activities for more than , two consecutive quarters

...: I

may be drOpped_ from the psrogram, to be
readmitted 'only by again going through the
adrritssionrocess.

Of the 252 students who have been admitted to
.EC over the years, 22 havd graduated and 75 are
currently enrolled, leaving 155 whO have left the
program and have not returned (although some still
could). According to staff members, many of the
latter dropped out because they needed -more
structure in theit learning experiences, or, ,par-1ticularly ih early days of the college, were
unhappy with the directions in which i was
evolving. Others have left because they felt they
were not ready for -college or for unrelated
personal reasons. Another group, perhaps the most
-significant, is made up of 'students who entered
EG full of indecisionoften as a last, desperate
educational optionand through the EC experience
discovered educational objectives whichpthey left to
pursue through other means, whether traditional 9r
nontraditional. a

Of the 22 students who have graduated to
date, five have applied and been accepted for
advanced educational programs: two to law school,
one to graduate school in psycholOgit and two for
training and certifidation in thp Montessori method
of preschool educ'ation. A followup study is
unddrway to discover where EC graduates are now'
and how the .EC experience, has affected later
learning.

Students have varied greatly in their uses of
EC, as evidenced by the wide scope of interests
and .learning activities pursued. This diversity,
which once occasioned discord and organizational
upheaval over the directions in which EC ought to
go, is more readily accommodated now, in part
because of some turnover in people and in part
because the process of discussion and debate has
resulted in clearer mutual understanding of ex-
pectations.

Today, EC participants appear to agree that the
college ,is a place to take responsibility for one's
own education, to learn abdut both education and
decision-making by participating in allrof the
educational processes, and to come to understand
education as a lifelong learning experience. ThoscIss,
who have participated in EC's development de-
scribe it in terms of "Oilman energy,'.' "dedication,".
and "commitment." Such factors as cooperation
and mutual support are in their minds inseparable
from frrocedural and struttural developments. Be-

--cads of this. and because of the early lack of
(See EC, back page)
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General College
,Baccalaureate
Programs:
an educational blend

For more than forty years General College has
provided a blend of occupational and general edu-

,cation through flexible, student-desigged two-year
programs. This same educational blend Is now
being extended to the baccalaureate level through
the college'ewly established Bachelor of Applied.
Studies and achelor of General Studies programs.
Founded during the Depression as part of the
University's effort to become more responsive to
needs of students and society, GC has always
functioned as an "open door" unit, extending the
services of the University to students whose
academic background would' not have qualified
them for admission under traditional requirements.

The baccalaureate programs grew out of a
suggestion made at the GC faculty retreat in 1969
that the college explore ways in which graduates
of two-year institutis6ns (General College, community
and. junior colledes, and vocational-technical in-
stitutes) might continue their education. Studies
have shown that large percentages are interested.
in doing so, but for most of them, appropriate
programs beyond the two-year level have not been
available. Concluding that development of such a
program would be in keeping with the GC mission,
and.drawing upon their 'long experience with the
kind of students it would serve, GC faculty and
staff instituted a pilot program in 1970, obtained
approval to {'establish the program on a regular
basis the next year, and awarded the first
degrees in June, 1972.

The 200 students enrolled In BAS and BGS
study through regular or extension programs are
graduates of Associate in Arts programs at General
College or junior colleges, or have completed work
at accredited public or private vocational-technical
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institutions; those who have not.,receivx1 the AA
Or its equivalent are admitted first.,-Ito an AA
coupe of study. Nearly all are from thMinneapolis-
St. Paul metropolitan area, many are members of
racial minorities, some are older students, a
number are attending college under some type of
enabling, program, most work. While some are
interested in an education for its own sake, most "

are seeking increased capability in their career
field.

A student applying to GC's baccalaureate pro-
grams presents to the admissions committee (on
which students outnumber faculty) a composition
about his or her objectives and how the program
can help fulfill them, as well as a partial list of
courses; a formal program is required only after
two quarters of study. The committee may ask for
"further information or even a personal interview as
it attempts to ascertain that the program can fulfill
the student's needs and do so better than, other
available alternatives, and that the program pro-
posed by the student is one which both GC and
the student have the demonstrated capacity to
fulfill. Previous academic achievement is not a
major consideration in determining student ability to
do the kind of work expected. F. .Faith Finnberg,
coordinator of bdccalaureate programs for ,GC,
explained that GC faculty "are not inclined, to
penalize a student for freshman follies; a lot of us
committed them ourselves."

Each student's program is an individual one
which may attempt to integrate technical and
vocational training with related general education,
combine work from, various types of institutions,
and/or blend classroom learning with practical
experiebce. General education courses are taken at
GC or other units of the University, vocational and



technical courses at accredited public and
vocational-technical institutions.

Both degrees require 180 credits apportio
keeping with their distinct purposest. tide Ba
of Applied Studies aCceilts more vocational
with most of the general education credits e
in a related area of concentration and

, minimum distribution requirements; the Bache
General Studies calls for considerable wo
pach of four specified areas of distribution
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correspondingly less /-in an area of concentration.
The latter also allovGs, but does not require, some
.technical-vocatismal studies.

The BAS or BGS student may develop a
program largely "Mori scratch" or may choose to
build upon an articulated vocational sequence for
W 'eh arran9aments have been worked out with
c operating institutions. The seqUence is individual-
) d and developed,into a baccalaureate program

th the add+tion of selected general education
urges to meet the student's objectives. The

GC bacCalaureate students c

Louise, 37, hasliad training as well as
experience as a nurse and anesthesioto
Her background was evaluated by GC
credit, Ind of which was applied to the AA ,
degree and part ..toward the Bachelor of
Applied Studies. An American Indian, Louise
is pursuing a Program preparing hero
become a community 'health worker, PossiblY
in the Indian c,ommunity..Cour Jn commuic
ity. health, communication, y hology,
sociology make up pad of her conbentrati4;
area; coupled with these 4s a demonstration',
of proficiency consisting of directed *
y

:

erience gained through community hOtilth
clinics and centers. On completing her degree
program, she hopes, to be able to plan,
establish, and operate.commenity health teak,:
ties.

or
ik

for

Jim, 25, was recently apPointee .ritr.COMinunity
tiontioct officer in.lhe.publie'eafeti.departinen
of .a::suburban . Commtmlfy..:ke:soon fetincitha
his..two steant of College in ttitenettCpro
graM..hild 'not 'proVided
with peoptcCirid their piableind deMended,tiy,',
his now
'program ttrong:,10-ceMinUrticetion PsYChOlOEB4
and; seelOte0Y4 will
jOb.*prinCipleklearned'in :his tkoritatiOrti*':ahet,',1
thin application: 1;k111 be-part .hie.;00Monittriit
iron of ,preflotendy.,, He expecte'lhat,-Ifte,

applied or general studies

additional academic background and the de-
gree Will enhance his .opportunity for id-

. vandement in his field.
ti

.Robert, 24, describes himself as a getieralteL
f; His . BGS' program :is, built 'artoundOi..artniOf
concentration "OeVelOpMent:etr,Per-
song! Resources," to boOoOOlaiillStiedIthOOgh
prObtein*Iviiii,.researak,end; judftiant-inlIti
settee otn,individuat laaralag;e4tariaticea.lo.,
tereSted in variogs:asOactslocoicpiasslao and
cotamanIcationt heltrspleAtied,' ti*picgram.,
inChtding work In , erf,:i,P000BraPh)(0;''
Making ,".syrithOl)c.sisterrie'.,. ane,,,fiEritino ',As4" '-

,projects undertaken tor :credtti, :ho4has pro, ,
duCed7.n.,;0::mhiete duper. -8 "!eounit--1110:,en
outdoor,` 'play; areas; ;;vittich
instructional use' 1rr,:GC,' ttet:$0(!;1;:vtilttflt40.
Internship. et 'ere:advertising: etioncy; gelner,

`eXperfenee.',.;tn7,,flitn:,' criptingi
aaripliniv ,and :IOpiOisciag

Lielversify1Jate: preeldoint,Wiltianr6::
efts Fotwell. He has-cOnfittiatoct"nietedai10.:
QC : Writeris!-4roupitiblidatiekand:Serves

'an. undergraduate ,.,terictitO.iai,selistantYln:
writing latioratory.,,Firoberti,liasno;specitic
vocational but.'', stated on ;;'111s4IGS,
epOttcationhis; philettopW that .arie:than
vefopa: and ,partoots machines, tirittechines

;Wilr be,- the Specialists- and man Will be the
"eneralist??
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college also 1ps individual students work out
Special arrang ments to' take courses at other
institutions.

StUdents arellowed considerable flexibility in
meeting equirements, and learning takes place in
a variety of formats including the classroom as
well as individual study, field work,,and supervised
employment or internships. Studtmts are given
credit not only for previous formal education but
also for appropriate documented learning which has
taken place in employment or other settings. Often,'
the student's previous eddcation has supplied most
if not all of the technical training required, and
the student enrolls in the baccalaureate program to
'supplement vocational with general education.

In addition to satisfactorilytcompleting a mini-
mum number of courses, the student must under-
take a major project, or demonstration of pro-
ficiency, aimed at pulling together, the various
aspects of the student's education and producing.'
some tangible evidence of competence. Theproject,
supervised by someone from the college or
community knowledgeable in the student's area,of
study, is evaluated by that person and the
student's faculty advisor.

N
Because the project exemplifies the student's

entire prograrh, it also serves as a vehicle for
sharing that .program' with other members of the
college. In what Finnberg calls a "gift to the
college," each graduating student ,goesbefore a
meeting open to all students,,staff/ and faculty to
talk about the project and its outcome, often using
slides, videotape, other media, or samples of actual
work in the presentation. DiscusSion ranges beyond
the project itself to the student's overall ex-
periences\at General College and in what ,ways
they have been satisfying or disappointing.

Each student is advised throughout the program.
by a volunteer GC faculty member, who' is,
competent to give assistance in the student's
chosen area of study and who 'agrees to work
with that student. The advisors functions go
beyond the traditional role. of faculty advisor to

finclude monitoring the student's quarter-to-quarter
progress, maintaining records, coordinating indepen-
dent study involving other faculty members, con-
ferring with those who supervise business o.r
community internshigg, and. participating in evalua-
tion of the graduation project.

Witty the program still quite new (nearly half the
400 students admitted to date were admitted in
the past year), faculty members praise the work
being done by students, saying they appear to, be
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highly motivated in pursuit of their self-defjned
-goals. They poiht to the- rising enroliment as
evidence of the need for and appeal of such a
program, and to the apparent success f graduates
t96 date in finding employment in e career of
their choice (the college t
about the job market in
advise incorrQng students accor

f

to ep informed.
fields and to

gly).

A number of formal efforts are being made to
gather more specific information, on how well the
BAS and BGS programs serve students, For
example, a maj9r study currently is Underway of
the 7.0 students who haVe gradu"-ated from the
program as of the end of summer quarter, 1973.. gjfi
The study will attempt to learn how the student
feels curriculum and advising might be modified to
bettiar serve their needs, how the graduate's actual
occupation agreeS\ with career plans declared on
entering the program and on nearing graduation,

Wand whether_ the student feels the required gradua-
tion project was actually valuable as part of the
overall educational process. The latterquestion is
being asked as phrt of a larger effort on the part
of faculty to assesst the graduation project's value
to the student.

Once'the survey of graduates is completed, a
study will be conducted of the 120 persons
admitted to the BAS and BGS programs who are
'hot currently enrolled (and are not graduata). No

reakdown has yet been done: on .hiqw many of
m may have been enrolled at One time, where

trey are now, or why they are not' pursuing ;.or
completing their planned programs. All 'of these
questions will be included in the study.

General College faculty believe their bac-
calaureate programs could have a statewide eduoa:
tional impact similar to that of , their two-year
sequences. GC Students, whether in two-, or
four-year programs, frequently are preparing them-
selves for new types of paraprofessional positions
(such as students in the legal assistant or human

tervices generalist sequences), specialited business
careers (several students, for example, are combin-
ing business management with other training in
preparation for establishing particular kinds of
businesses), or work in newly emerging interest
areas (such as students who include in their
programs the interdisciplinary package in ecology).

Graduates of programs such as these are
changing the face of many career fields as they
move into Jobs which previously did not exist.
(See GC,'back page)
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University
Without Walls:
overcoming barriers

,''An outgrowth of the 1960s' concern with
reaching new student populations, University With-
out Walts serves the mature, Self-directed student
who /has specific educational goals but who is

. projienteothw geographic, scheduling, or other
birriers from pursuing a traditional, campuS-based

. education:NTo overcome these- /barriers, and to
enable a student to receive academic recognition
for what is learned in a non-college setting, UWW
offers a program Centered upon individually design-
ed, off-campus.learning activities such as supervised
employment or commu,5ity service experience, field
work,- or a program of reading. Comriinication-
between students and staff, although it may include
occasional visits, most often ,is accomplished by .
such means as letters, telephone, and video or
audio tape.

The University of Minnesota's UWW programis
part of a consortium of 30 units, each based to
some degree on the model developed bye the
sponsoring Union foxperimentii-ig Colleges and
Universities, headquartered at Antioch College in
Yellow Springs, Ohio. The Mihnesota UWW pilot
project was funded in 197,1-72 by the Ford
Foundation and U.S. Office of Education; at the
end of that year the project was approved for a
six-year experimental term under University Col-, lege, thrdugh which UWW students may earn either
a BA or BS degree.

A student admitted to UWW must have Well-
defined educational goals which cannot be achleited
through another program. Thus UWW is for many
a college of last resort, a way' to pursue an
education otherwise impossible because of inflexi-
ble working hours, home and family responsibilities,
incarceration, distance from an educational institu-
tion, physical handicaps, or other. difficulties. Sev-

.t

re

enty percent, of Minnesota's 154 current UWW
students'wofk full time., and most have about two
years di: previou college experience, although
many have only a high school diploma and a few,
participating under a new plan, are still working
toward that. About tfalf live in the Minneapolis-St.
Paul metropolitan area, within commuting distance
of the carpus, but even they are seldom able to
visit the' campus. The remaining students are
scattered across Minnesota as well as several
other states and foreign countries. Students. range
in age from 16 to 64, with an average age of
about 35., ,.

UWW'a approach to education is one aimed at
developing the "life-long learner." On the prerriise
that in this- rapidly changing world much of What
is learneclotoday may be obsolete tomorrow, Cite
emphasis is placed not on the content of edu-
cation but on the process. Thp seven central staff
merribersqUnctrim as "learning facilitators," whose

tpurpose is to assist students in developing 'degree
programs to meet their goals and in planning and
carrying out a series' of indiVidual learning pro-
jects.

ProjectS might entail extensive reading, study of
a particular problem or phenomenon on the job or
in a community service, .role, taking a regular
University course (usually under "Y" registra-
tionno required attendancez--or as directed study),
or similar activities. Projects may require a few
weeks or several months of work, and a student
may be imfolved in more than one at time. A
project is initiated by the student iiii.rpoh a

proposal outlining goals sought as wefts ac-
tivities and resources to be used The staff advisor
may facilitate the process by helping the student
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_develop the propOsal, line up educational' Pe-.
sources, recruit adjunct from the University
or the community to' 'serve as project advisors, and
the like.

The student regorts his or her progress at
least monthly to the- staff advisor, Who responds
with omments an4uggestions. Once the prbject\,,

is co pleted, the student submits a final reP'ot
giving evidence of what has been learned and,
more important in view of UWW's emphapis on
learning process, discussing the methods and
procedures used and their effectiveness. The pro-.
ject is evaluated by the adjunct faculty advisor,
and both the student's documentation of work and
the advisor's evaluation are entered on the stu-
dent's narrative transcript. a,

As the student progresses, seletkd materials
are compiled in a graduation dossier, to which
may be elided evidence of work done in employ-
meht, community service, or other learning sitVa-
tions prior to entry into the "UWW. program (for
som0 students, accreditation of previous learning
very nearly fulfills UWW.graduation requirements).

Graduation is not figured on a credit basis; the
graduation process is initilated by the student upon
deciding that he or she has completed enough_
work to meet graduation criteria. The stu ent's
graduation dossier is given preliminary anal is by
central staff members, and then review by a
giaduation committee mat up of aia6rsity Col-
lege and UWW staff, regular University and
community faculty, and a UWW student or alum-
nus. The committee looks at the dossier together
with a written statement -of readiness from the

. student for evidence of mastery of self-directed
study skills, communication skills, academic achieve-
ment,' variety of learning activities, knowledge in
the areas of man, society, and the natural world,
and "contribution," a major project showing the
student to be more than simajy a consumer of
others' academic efforts.

Predictably, the biggest problem facing UWW
students' Is that of becoming self-directed. The
problem shows up In a number of ways: inability
to conceptualize a learning project, failure to
complete (or begin) activities, lack of communica-
tion with advisors. Some students, even with the
aid of advisors, are unable to carry out their
programs and after a-period of review they are
dropped to make room for others, perhaps with a
referral to a more structured program. UWW
functions on a year-round basis; a student who
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wishes to postpone studies for a time may petition
for up to two quarters of inactive status after
which he or she must resume activity\or apply for
readmission at \ts later date.

The UWW staff has collected considerable data
on many aspects of *the. program: its students;
their educational goals, programs, and activities;
adjunct faculty; and more. NOw looking toward
more qualitative evaluation, The staff is in the
process of researching and writing a projected
series of about 15 monographs, each 10 or 12
pages in length. Among them:

a followu5- of the program's 24 graduates to
see how they have,done in terps.of employment,
furthef formal and informal education, and the like;

a study of central staff and adjunct faculty
personal characteristics, as well as attitudes toward
and.participation in the UWW program;

a study of UWW dropouts: why, and what
happens to them (of 189 persons who have
enrolled as tuition-paying students, 41 have left the
program; that number is evenly divided between
those who have withdrawn and those dropped by
staff action);

a discussion of implications of the UWW
, experience for the University and higher education

in general; and
a discussion of uses of media end technology

in contrasting approaches to off-campus learrilpg:
one by which the institution assembles and sends
various learning materials to the student, the othew
by which the student assembles resources available
in the community and sends evidence of learning
to the institution.

In addition to UWW's main program, a numiler
of experimental projects have 'been undertaken in
an, effort to extend its brand of learning to a
broader range of students. These include:

;

Teacher Corps in Corrections. The University's-
UWW is one of four in the country to particip ate

ith the national Teacher. Corps in a multilevel
program aimed at training people for a new kind
of teaching role-,the "facilltAtor of learning" basic
to UWWin correctional settings. The Minnesota
effort got underway in August at two locations, the
Federal Correctional Facility at Sandstone and
Operation de Novo, a pretrial diversion project in
Minneapolis. At each site, a qualified team leader
rerves as learning facilitator to five internsin-
mates, ex-offenders, or correctional personnel
each of whom carries out a program of study and
in turn serves as eacilltator for up to ten students
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pursuing their oAn educational goals 'for credit
through UWO.

As the project progresses, interns will be
expected to develop, competency in assisting stu-
dents in the process of asking and legitimizing
their own questions, organizing study programs,
finding resources inside the walls or out in. the
community; and developing appropriate evaluation.
procfiKluresin short, functioning in the same way
as do UWW staff members. Interns have had two
years of collegt or equivalent training and should
receive their degrees in the two-year program
period; the students they are working with are at
various educationaljevels but some have had some
college and may also earn a degree in two years.

High sdboollcollege program. Agrant from the

7

U.S. office of Education has made possible a
program which began' in October, in which a
student who wisheS to move out of the .high,
school setting but nbt out of high school may
simultaneously 'pursue both ahig13 school diploma
and a baccalaureate degree through independent
learning experiences on I the job or in ..t6e

community.
Media applications. Qrafits from the Educational

Development Program and .Squcational equipment
funds have made possible 'Nark on uses.of media
for off-campus learning, paiticUlarly the videotaping
of courses and development of accompanying study
guides for use by UWW stuqents.

Morris learning center. fiSaveral University units
are collaborating kt2 serve residents orural west

Creativity, drugs, business are'.fpCus of tiliOkself-dfreiCte'd;stufly

Mary Pat, in her, early 20!s, had taken currently Wri*ig book drug apuse for
regularUniversity bourses before enrolling pOsOble pUbilcOtion: :Otate)1Cp'(hOs; also ,teken-

WNW to pursue self.direCted studies. ;;Her :a drpgrabuse .coUrs'*%ti,frOUgh-,,On0)hei college;
WNW projects- in dance,' dance* theraPY,- encl.:Counseling; PrOgitanict; throhgh
stage movement evolved into a' study the .ijonal:.10te mi:iind;A hies :iiitii.00tinielor: for/:
rbio of:What se terms IscilitatOri.oftioatIv= baC

ity"..--peopiy:Whhii adshl
-.

students:' in ihe,.Orts CalnureatO;degret
develoP- theft' creative :potentlal::14dr pro.;. go Oo:' for ctetin,d,';'degrp;"?:dPOW:.liis

0E10. has Involved working exPOriendes in releise he i-lidendi:Ito.l'estfip1101;e:OOM'
POYcholOgYi. Orli crafts, OreativOdraniif;Creative center to providEli:Ceirrielingisin
movement and edticat(on... and related probisms;.,
Work at the St Paul Open S,chdol ,led 10

,:piSPOr on yolunteer:iO'rgahlititlOrts;; for
she .did eStenslice4iiilar6WOrr primitive` trade' .

CultureS and; 06101 eiCharige ':co,ncePt5:4110-. 1:30gur,`**0,;
,

ts

also developed ap;; artis,:prograni;pljotlid' this'" origination; and,,development of
i,re

101 biawarea Girt SOdut Coifed.' for klaige' hisuratiClijeaniptinir hdadquilei
In' li:'Nifilconsio.:11116:,:had :take ,
aiO(afla gUlar"Coiriekork. prior -to entering

Ciarefice; .33, it, an: Inmatenst° OWW;:wh ere; hiiiInterestriaiein
Prrict4110,IngOmpleted iirghlichoal Tocpsiv., .adialaistrall.0**00,11:60:1,1110,1!*ilto:iihOiSrhet-
OfonCyilexam .1)-UC,SO4preirkius;.011,ogie rlwork, log: 'Attracted:, or, emp4s1,q :!e,14=:,"

:he:,:earetiedrIn-,011610akjag oOtrespond;'' ,encouraged' his:. ern;

ence tAnieriCin .:01610; ,,'he ''undertaken. number ,Orf

R'OPtfa.!'ficili4ft efficlenCt4ding.'.11ils op; 4 learningleitpekle' ces 'whicti OW) resulted In

Jooll*OsbOcoridng'4nora'foCtited,liie undertOOk' , Of: papers;,' ,,Ond is
self.direOted'..ptojectC teaching insurance course, through:,a,;..

CSUrisoling`,-taiid'Ortii,'eduCtition*. '644 ; '.1acholool SOhael:
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central Minnesota trough a UWW learning -Oenter
which began in January at the University- of
MinnOsofts, Morris. The program will involveliip to

.50 off-campus degree-seeking students during the
first year. l . 10

Demand for UWWjgrrvices far exceeds capac-
ity, even thoh Ically the program has Rept a
low profile. ice ,UWW is a national entitc
publicity freqUentlY is generated at that level,-an

If every mention in a national magazine brings
another flood of inquiries; according to Jeff
Johnson, program coordinator. Five hundre,d re-

'r
quests for application materials were received last
Septembei. alone.

,The Minnesota UWW unit has, been able -to
operate more smodthly. ithan .some, . he said,
beCause -it has consistently held to, a narrower
definition of its function. "We gee ourselves as'

. primarily educational, not a catch-all program to
meet every need, to change . social structures

- through direct action or provide a social support
system for undecided students," he said ',Social

educational change will result from what we
do, but it will be a by-product and not our

`,primary goal."

Conclusion:
common threads

While the projects described in this issue of
-Comment vary greatly in scope and intent, sonte
common threads run through the discussion. To
begin with, all six involve innovative approaches to
educational deliverythey are primarily concerned
not with substance but with structure, form,/ and
style.

All are experimental; in addition, the term
applies officially to three of them to indicate their

'non-permanent status at the University. The Bache-
lor of Electpd Studies program, Expiprimental
College, and University Without Walls all have only
a designated number of years to function' in their
present form/Their operating budgets and faculty
positions are not permanently built into the Univer-
sity structure, as are those of regular programs.
Should an experimental program achieve sufficient
growth and success, it could gain standing as a
regular program of the University, by going
through normal approval channels. But many such
programs, particularly those which dare rhe'most,
probably will not survive intact. Hopefully, suc-
cessful features of these will be incorporated into
other programs, thus serving as leaven for the
continuing educational offerings of the institution.

All of the programs emphasize an assumption
of responsibility by the student for his or her own
learning.. The stress on individuality in planning'
and carrying out learning activities means that
such programs are at least potentially- quite costly.
Precise cost-per-student figures for the new, often
complex prctgrams have been difficult to determine,
however, because of the many hidden factors
involved when work is done in a variety of
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settings and under many kinds of superyision.
When the figures are finally in, they will probably
snow at least some of the new programs to be
costlier than the traditional classroom approach, but
others, using off-'campus facilities and making
special arrangements with persons serving in facul-
ty/advising capacities, may prove fo be less
expensive.

An important reason for the existence of an
experimental program, of course, is to teach, the
larger community of educators something about a
particular, kind of inhovationf. This means those
doing the experimenting have a responsibility to
provide information about what they are doing and
discovering, and the rest MI us have a concomitant
responsibility to become familiar with and to learn
from their. efforts. Thus far, attempts to evaluate
and chronicle the experiments have been extensive
but largely unsatisfying. The programs are new
(with one exception), and deal in concepts which..
are difficult to measure. When information,, is
gathered, its use is often hindered by the fact
that there is little available data on established
programs with which to compare it, .

Most experimental programs do have various
informational materials, publications, progress re-
ports, and the like, to share upon request with

. interested members of the University community. In
addition, staff and students are more than willing
to explain their -activities as well as their
perspectives on alternative forms of education. A
call to any of the numbers on page 13 wil) get
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your name .on a mailing list or set up an . welcome participation by regular University faculty
.,-

-appointment for a visit.
... a in Such activities as `advising students; evaluating

The best way to get to know a program, of ' theis work, or setting on graduation -al\ other

course, is through the time-honored formuja of committees. 'Again, the offices of each of the six
learning by doin. Most of the programs need and- programs featured in this issue are oh page 13.

hip.

BES, from page 7

excellent way for proSpective students .(who cdm-
plete preprofessional requirements and then "fill in"
with courses of their choice) to. 'gain a broad
educational background before entering specialized

training. Generally, in fact, advisors theorize the
new and unfamiliar degree may be accepted more
readily by graduate and professional schools, which
look at a prospective student's transcript, than by f
employers, who more often judeepreparednesS by
the name of the degree:

,er
EC, from page 16
clearly 'defined, common 'objectives, evaluation of
EC has been difficult for those who have attempt-
ed it 9nd who haile in the process produced
volume of largely descriptive material. While all
past ev luations have originated externally, EC this
,year will undertake an evaluation effort of its own.

participants and to develop and refine theallege's
structures accordihgly. The Workshops set the stage ,

for continued efforts to, collectively provide a
,learning 'environment for EC students" and staff
while, as called for in the college's constitution,
stimulating new modes of education and making
poksible a "critical interaction for clarifying the .

Students and staff began the current academic 1: conditions Which led students to choose the
year smith two weeks of workshops designed to Expeiimental College over other departments of the
clarify the needs and expectations of this year's University."

GC, from page 19

Their preparation demands innovative approaches to
career training and program planning on the part
of both institutions and students. The many
interinstitutional arrangements involved in GC pro-
grams 'help extend the college's influence through-
out the state. In addition, several of the two-year

Center for Educational Development
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!sequences introduced by Gb, such as those for
I medical or legal secretary, have proven attractive

enough to be picked up by public or private'
t' institutions in the area. When this happens, GC,

with a policy of not .duplicating any program ,
readily available elsewhere, phases out that pro

ram and dirgcts its resources instead to meeting .:
,unmet needs.
i .
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